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Welcome

Presenter Information - Kevin Perks

• Kevin works with schools and districts across the 
country to support high quality teaching and 
learning.

• Kevin has taught multiple subjects at the 
elementary, middle, secondary, and post-
secondary levels.

• Kevin can be reached at kperks@wested.org

INTENDED OUTCOMES

• To have a foundational understanding of the 
process for Reading to Learn (RtL)

• To be able to explain to others why it is important to 
have a common framework to support reading of 
challenging, complex, and content-rich texts

• To use the framework of RtL to analyze an example 
of an effective text-based lesson
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AGENDA

• Rationale - Why?

• Overview of the Process of Reading to Learn - What 
is it?

• Applying Your Initial Understanding - What does it 
look like? How does it connect?

• Debrief - How will this help me? How could we use 
it?
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QUICK WRITE

What do you hope to get out of 
today’s workshop?
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Packet: p. 3
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Rationale
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THINK-PAIR-SHARE

When you think of reading (and writing), 
what types of texts come to mind?
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Packet: p. 3

TEXT COMPLEXITY

WestEd.org

Please review the excerpts from Appendix A of the CCSS for 
ELA and Text Complexity (Fisher, Frey, and Lapp, 2012).  

Please code the text as you read.  Feel free to use the 
following codes and to underline.

 !   - Something that surprises you
★  - Something important
 ?  - Something that puzzles you or needs clarifying

Packet: pp. 4-6

WHAT STUDENTS HAVE TO SAY

What is it like reading an informational text in class?
The book is so boring, it [drones] on about the same old thing 

over, and over again. There is so much words in just one 

paragraph that it could give you a headache.  And there [are] 

so many words that they have in there that I [have] never heard 

before in my lifetime.  The pictures help a little but but really it 

just is so complicated.
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WHAT STUDENTS HAVE TO SAY

What is it like reading an informational text in class?
I believe that books carry very good information, but reading a 

book is very boring and it is hard to stay focused which [impairs] 

your learning ability.  Learning should be fun to keep the kids 

interested.  Book work is [busy] work and not fun for kids, but also 

hard for them to learn the material and also remember the 

material.

WHAT STUDENTS HAVE TO SAY

What is it like reading an informational text in class?
I think it is difficult. There are a lot of big words that don’t make 

a lot of sense. Also, the definitions of words just seem to drag 

on, its easier for someone to summarize the main idea...for me.  

Instead of reading all kinds of stuff I don’t understand...  But I 

like the figures and pictures so there’s more than just definition.

Summation

The case is clear. 

A variety of data compel educators to seek a way to help 
students become increasingly sophisticated and strategic at 
reading challenging texts. 

These data include testimony from teachers and students, 
current achievement scores, national research, literacy 
skills needed to be competitive in college and the work 
force, and now the increased text-complexity demands in 
the CCSS.
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A Words About Literacy Strategies

Using a literacy strategy to support the reading of complex, 
content-specific texts is good.

Using multiple literacy strategies to support reading of 
complex, content specific texts is best.

Strategically sequencing multiple strategies to 
support reading of complex, content specific 
texts is best.

QUICK WRITE

In your own words, 
explain why it is important 

to have a common framework to 
support the reading of challenging 

content-specific texts.
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The Process for 
Reading to Learn (RtL)

After 
Reading

During 
Reading

Gather 
Information

Make Sense 
of Information

Apply Learning

Identify 
Text Type 

& Features 

Establish 
Prior 

Knowledge

Anticipate & 
Predict

Set a 
Purpose / Goal

Before
Reading
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PRE-READING ACTIVITY

• In small groups, brainstorm what you would expect 
to be included in a process of reading to learn.
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CLOSE READING ACTIVITY

• Find a partner or two to read and work with.

• Read each section / part of the process for Reading 
to Learn (pp. 7-13 of Chapter One). 

• Pause to reflect and discuss after each part of RtL.

• Using the two-column notes sheet on pages 9-10 of  
the participant packet, record your thoughts, 
comments and questions about each part of RtL.

• Be prepared to discuss and share afterwards.

WestEd.org

The Reading
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Examples of Types & Features
• Abstract, argument, timeline
• Title, headings, sidebars, 

examples
• claims, counter-argument, 

parallelism
• procedures, steps, moves

Examples of Purposes
• To learn content (declarative or 

procedural knowledge)
• To answer questions at the end 

of a section.
• To write a response
• To solve a problem

Examples of Knowledge Types
• Declarative / Procedural
• Prior reading / learning
• Experience
• Inquiry-based activity

Examples of Predictions
• What will be learned (ideas, 

steps, procedures)
• Questions that might be asked / 

answered
• Problems that could arise

Examples of Information 
Gathering
• Graphic organizers
• Two-column notes
• Vocabulary list / guide
• Lecture notes

Examples of Meaning Making
• Inferences
• Connections
• Illustrations
• Implications
• Discussion
• Asking questions

Examples of Application
• Writing
• Solving a problem
• Creating
• Synthesizing

The Reading
Process 
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POST READING ACTIVITY

• Break into small groups. Seven is ideal.

• Each group will focus on a single step of Reading to 
Learn.

• On chart paper, brainstorm a list of possible 
strategies or activities that could be used to support 
the type of thinking and work necessary for that 
step.
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Application Activities
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ANALYZING A LESSON IN ACTION

• Select one of the three scenarios: ELA, Math, PE

• Feel free to work with a partner.

• Individually read, analyze and code the scenario.

• Be prepared to discuss your findings.
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Wrap-Up
• Debrief
• Other Support
• Evaluations
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A Framework to Support Personalized Learning of RtL

TEACHER RESPONSIBILITY

LEARNER RESPONSIBILITY

DIRECT INSTRUCTION

MODELING

GUIDED
INSTRUCTION

COLLABORATIVE
PRACTICE

INDEPENDENT
PRACTICE

I explain what it is and 
how to do it

I show / give examples 
of how to do it

We do it together

You do it 
together

You do it 
alone
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SMALL GROUP DISCUSSION

In your small groups, consider and discuss any or all 
of the following:

• What stands out for you about the RtL process?

• How could a collaborative group of teachers (i.e. 
CPT) use a process like RtL to support their work 
and student learning?

• What questions do you have?
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